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Tl}^ manual was prepared by Judith Vest Edelraan, 
staff member of Career Education Project for 
Westchester and Putnam Counties. ^ Assistance 
was received from Mary Gilmore associated with 
the Yonkers Career Education..Pr9.ject . The task 
was to develop. a Community Resotu-ces Model which 
would compliment the other, elem^nt^ of^ the Careei^^ 
Education Project^. - 

This model then will define community resources. 
Strategies will be described for tjieir Imple- 
mentation within a school system. Technique^ 
will- be presented ^for their effective utili;:ation. 
Sample forms for the ' collecting and cbirtacfing^ 
preparing and evaluatih*g of resources will. be' 
provided. * ' 

N 

* ' 

This^ reference book Is designed for use by all^ 
school systems with suggestions for resources 
from broad areas. This ll'sting of resources 
should not be considered complete, .but rather 
should be .regai?ded as a stimulant for a loc^l 
school system to biiild its own local list. 

' ^ , ' «\ 

We submit this manual in the hope that admini- 
strators and teachers will find this ma-^erial 
tisefojl and will submit feedback to the Career 
Education Office. 
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Community resources are people, places, tilings. 
They are people who are involved in ^/^^j^^^J 
ocaupations. ^ They are places wherej^^ occilpa- \ 
tional activities are going on. are things; 

materials, topis, equipment, fa<>jj^ties. The 
effective use of community respuj*ce3 is crCjpiai 
to the achi.evement and goals/or Career Education. 



the following pages address- :themselves to the ways 
in which schools and <^%munity can' build an effective 
partpership. . // ' , r'T* 
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.Why - Community; resources? 

Vhat.can be gained from more effective and more 
extensive utilization of communf-ty resources in 
V public education? , 

I. The Availability of Skilled Re^X^urce ^ 
Persons in Many Fields - No two com- 
munities* are alike*; yet, all. have 
people* The human talent available 
in even the smallest community is vast 
and most of tKe, time nearly ent^rapped 
by the, educational system. 



2. 



The Opportunity to Observe First-Handy 
On-th^-^^ob Activities - Contact with 
i^mmunlty workers creates, a Jfar greater 
^Understanding and awareness of the skills 
^'^^Vledge, and: attitudes required for the 
wo^ld of work, ' . 
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The Relation of. Instruction .to ; ' 
Outside W orld 'Acti viti. es - With* 
community Involvement in whateve'r 
form, or focus,^ the relationship of 
what is taught iA the sdhool^ to ' 
what really happens in the. /community 
becomes apparent • / 

The . Avareness bf the Vast Variety - 
of Careers - By ijivolving parents, 
employers, and employees in the ' 
educational program,- students cannot 
help but become 'more aware of 'the 
vast number of career 'opportunities 
that' exist; awareness .precedes planning^ 

^h.e Relcvcnc'c and laportGnce opf Education 
or Preparation for Life - The closer the 
source of the information to the real 
things the higher the degree of credi- 
bility. Members of- the work, community 
can heip students, to understand and "to " 
see for themselves the relevance of 
education to life, ho mat^ier the career 
^oals which he may ^pursue. <^ 
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Key* Steps: , * 

. . t - • > 

A. Within S<5hool Structure : ^ 

'1» Gaining top administrative support. 

2. Designation of Coordinator 'of ^chool-* 
Community Relations. : ^ 

'b. Internal' planning , in the form otV 
tasic/role d€f^nition♦ 

h'm Development of Eesource Directory. 

5# * -Gaining support of huilding: -principal^V 

6. Gaining receptivity of teachers.* 

B. Outsijie School Structure 

1. Creat^lon of genersil advisory commljjitee. 

2. Formation of Indus try- £du c at ipti' 
Alliance . , 



- *gurvey Ppr Whatsis Av^laJ^le, . ' ^ 

■ Persons . *■ - ~ . V . - 

» ' • Materials . . . ' ^ 

• Places 'to' visit* 

* Relgtte to Needs At Each Grade Level ' — : 

Classification- for usability' - - 

Establish a '"list"; of .Resources- , ' 

Reference^ points for, staff, students, coimiunl^ persons 

Establish a Flan ^^'oj;* Use '\ * j ^ . 

Cooberative- venture of staff, administration,, council 

Establish a Oonrnunity-SchoolrStudent Coundil; ^ ^ ' • 

- 1 ' ' ' ,4' 

>/> % 

1* - * X t ^ 

Car*ry out surveys . . ^ . 
'Publicize program - * ' - . ' ' 

Gather resources • • * * * • * 
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" Getting, started: 
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-There must be at least one interested eh-^^ 
thusiastic person to take i>he initiative^' 
Sy» tema tiziiig coraraqni^y ir|voiVeinent requires^ 
a Coordinator of Sch'^^-Cdmmu^ Relations . 
who wilL b.e respousible for, coordinating, . • 
developing, and' encoul^aging the entire prpgram 
of ootamuixlty invol v^ment. This cDbrdtnator 
does ^ot h^e.to be a new appointee, but what • 
is ' essentij^l ^is^That the person so designated / 
•be g;lven- iihe support and the time needed ifor 
the implementation o3P his responsibilieti^s^ 
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Agfeemp^t 'to the need for lihe 
effective use of dijnimunity resources 
[•12 Career Ecfucation Program. 



. In a K 



'J. 



An asse||S;sment ,af ^Doifimon goals. 



' The development 'o^mutually supporting 
. strategies* 



> 
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Designation of Coordinator of School^ConiiDunitV 
Relations 




This person does not have --to be a new appointee, 
but* it is essential that a designated p'erson be 
assigned^ the responsibility for planning, de- . ^ 
v^^>ping, and encouraging /the entire program o'^^ 
community involvement • M 



Who? 



1. * An interested, enthusiastic person \^ 
who is committed to and able to promote' 
the philosophy of ^ Career Education. \% 




2. • A person who i'^s ^equally comfortable in. 
dealing with Intlustry representative j| 
and school persMiriel. 



3. A person who understands what motivates 
industry to become involved i6 community 
service. ' - . . - ' 
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A person who can interpret for school 
people tli0 concerns and needs of in- 
dustry, h ' / i 

A person who knows curricxrlum, and is 
sensitive to te^aeher and classroom " 
restrictions. 

• * 

A person who \fHl "be availal)l$. 



Chcclcl 1st for Coordinator ; 

Do collectors of resources; l.e», pre- 
viously identified teachers or designated^ 
staff 

*^ # 
!♦ Have community resiource forms? ' 

2. Know, how to use thera? 

3. * Know limits or responsibilitie^s? 
* k. ' Have ways of reporting problem^s? 

bo users of resources; i.e., teachers 

< / 

..r. Have plan for use of identified 
resources^ ~ • 

Note: See Curriculum overview sheet. 

2. Htfve-Clas^oom. Iiif orraa'tion Packet? 
'Rote: See pps. ^ 

*3.^ Have Resource Directory? 

. . 4. Have method* of reporting evaluation? 




Internal Pl'annitig ' 

Task-Role Definition 

/ ■ ' 

It Set /perimeters for resource utilization. 



local 




county 



type 
size 
nature of 
variety 



2. Identify those who will 'assist in re- 
source collection, . 

Note: Resource collection can be done 
by community resource coordinator; but^ 
, utilization and motivation increases " 
with broader participation* 



ERIC 



N 4 



i>0 



Systematize method of collecting 
^nd reporting r^^ouroes^ 
Note: See community jresoUrces . 
information f orms^^ ' ' ^ . ' ' 

Sysiematize, distribution- and uti 

lization of available resoiireces 

• * * 

-Systematize the 2*ecording of 
resultant feedbacks ' * - 
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Resource Directory 

' • ." / . • 

The Resource Directory shoul4 be of loose- 
leaf -fonnat. ' It should include: 



1, Table of contents 

2. Appropriate Forms . • 
Guidelines for contadting* resources 

4 • id6 Jo effective ^se of resources 
5. Teacher Information Packet 
Identification- of resources 
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' Gaining -^pport of Building Principal ' ' 

One of the*surest ways to gain greater utili- , 
zation by teachers of community resources by- 
'teacher is to have the * building principal put \ 
his stamp of approval oh this kind of activity. 
.We see the building princ^ipal's support as an 
essential ingredient* 

* ■ « • 

How to gain support of building principal? 

1» Offer product - valuable resources 
for us€ by taachers. 

2» Offe^r to share, materials and support 
' ^ . ^ ' teachers in return for the principal's 
continued support/ 

5» Build on small succes^es^ 

Recognize that support viH be re- 
affirmed and reinforced if offe#able 
product is good. 



Gaining Receptivity of Teachers 
How? 

'!• Teachers should participate in 
? collecting res^^urce'St \ 

^ 2. Relationship of resources to , 

curriculum should be demonstratedt 

3. Collected resources .shoulji be made 
av^iiiaixie* 

A. Community resources coordinator 
should be actiessible/ 



5. Committed support from birLlding 
principal sho™r^ be apparent, 

6. Re-canvass*, for^ support periodically. 
Keep doors opdii, 

. P 7. Reward participating t.eachers with 

publicity via school ineet;Lngs; news- 
letters; administrative and community , 
approval, perhaps in the form of block 
or aini grants to promote such acti- 
vities as care^er fairs, business 
slmulatiotfs, and resource activities 
involving more than usual costs. 
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Geneii^l Advisory Oomraittee 



If there exists an ^advisory committee on fcom- 
munity reiations, th^h .this group could 'be 
asked to serve as an ad hoc coranhittee cliarged 
vith creating^ an attnosphere for the coll.abo* - 
ration of industry and education. 



Should there be no existing committee, a^meeting^ 
should be caviled by top administration of Tepite- 
sentative busine'ssm^n a'Tad^edu'catorSk ' The Co- 
ordinator^.of S*chool-Commu^Eity Relations (chair-^. 

..person, of the! meeting) might throw aut. the 
question^ ' Ho-w can -community resources be mor6. 
effectively utilized by 'owr scliool popuj^,ti6n?^ 
Those present could then- br<€ak into sniall 
groups of businessmen and educators- i^nteracting 

^ lyi f ormiflatihg suggestions.. Out- of Ithis meet- ^ 
ing could emerge an advisory comnfittee made^ up , 
of, school personnel and businessmpn. " 
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The Advisory Committee does inot have to consist 
solely, of represeiitatives from tpp industries^ 
in^the area. It might consis't of «ome top ; 
* industry leaders as well as small ' businessmen ' 
in the area who already have a history ot 
Invblvement with the schoo^ls. What, is more' ' 



Impdrlkant thati the roster of membership ,is 
the a^ttltude of 'the membc^rship. The goal of 
the g^oup is to get something* going — to build 
a ^success story. And oftentimes^ success 
stories are, best b^il+ by starting out small, 
building credibility. 

Smallness does tiot mean aimle$sndss. The 
Advisory C.ommlttee should have a' clearly 
defined role. Leadership should be identi- 
fied.-* Objectives ^^hould be fctrmulaPted. At * , ^ 
alL times^, the Resou4-c^e Coordinator is the 
visible linkage between educatlion and Indui^rtry. , 

The 'group's responsiliility is to espouse or sell 
the concept .of an alliance betwee^industry * 
education. Ac.tive participation by all committee 
members is best piqued by stressing the possi- 
,bi35ity o\f various levels of involvement. ^ ^ 

TVhat we really are talking about -is, creating the 
atmosphere' for cooperation — cooperation between 
Industry and Education.^ Mayl}e, the best way* of . 
getting started is to simply s.tart. 
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Industry - E(JucatiQ,n Alliance 

Ip any new , effort what- is most difficult 
is the initial Step. In,^f orming^an Industry- 
' 'Education Council, the General Advisory 
.Coraraittee (either an ad hoc or a specifically 
formed group) is seen' as the initial step, 
the nucleus from which' the, broader Industry-^ 
Education Council Xs formed. 

'« * * 

^he members of this Council (representatives 

/- of education an^ industry) should consider th< 

'"^ following in determining their objectives: 



/ 



1. YYiit is the quantity and quality of 
resources available in the area? ^ 

2. cooperative industry-education 
activities are cjurrently happening? 

3. - III what area- can industi;y provide ' 

the most needed assistance? 

' How can community resources- be ef- 

fectivqly mobilized?. How can. their 
' use in ^educational programs be in- 
* * creased and improved? 

Refiaemeiits in objectives will come through 
the pfocess of evaluation. 



As to the specifics 6r organizational ''s:tructure , 
little has ^een said purposefully. Rather, ,it 

is felt that such, details are best left to the 

• • ' * ** 

judgment of those involved* From our vantage 
point, what is most iinportant Is thevcreatio^ ' 
of a genera!. frarae*rork allowing *for^ flexibility 
rather than^^the creation of rigid precise' rules* 



HCW 




uNitr ^1 




TACT 






ERIC ' 



lEACHER'S GUIDE TO TFE EPgECTIVE USE 



OF COMI-lUIs'm R':SO'JRCE VOLU:r>3i£g3i LN TiE CLASSROOr^ 



VJho are comunlty volunteers? . i. • "■ ' , 

Conniuhity volunteers are men and women r|pre?enting local industries^ 
businesses/ orj^nizations and prof essioiilf . They.teve .volunteered their 
services to* students and teachers in this area* 

Inforaiation provided "by Vh^ can herlp yclir students became more av.m^e 
of reality, and what to expert in the woj^d out3ide the classrocxn. 

%^ 

\slTy jjse ccitinunity volunteers? ; v 

, ' 1. '.To secure up-to-date information concerning: 

/'/^ji ' ' ' . " ' 

' \ new technTques in your field 
„ * practical applications. 

2. Tb gain knowledge of careers that relate to your subject field. 

3. To better understand canmunity affairs: 

Federal, state and local gbver^nnent services and regulations 

clubs, civic associations and organizations. ^ 

To bring first-hand information into the classroom; 

5. To relate extra-curricular activities to appropriate cc5m7iunity 
organizations . , . ' * ' 

Hgrf to secure conmunity volunteers . . . 

, 1. Detennine specific objectives. \ 

2. Request principal's permission. - 

3. Select fizm or' organization frpm the Cpraiunlfey "Resources Directory, 
or from personal contacts. 

« 

^. Vfirite or call the individual in charge, 6r contact Support System3 
• personnel at the Career Center. 

5. -Prbvide the speaker with all the facts 'he j^iU^jieed: 



size of group ^ , ' . . , ^. 

gr^de . ^ - ' 

subject , ' ' t 

topic ' 

time duration , * . 

^date and time ^ . - ^ 

'locatjpn of school ' ^2 
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'6. Cqnfinn the arranc®nent5 one or two days prior to the spheduled 
date of the meeting. ^ - • . ^. . ' 

Now ttet you've secured a Resource Volunteer ; 

Before he arrives ... * ' . ' ■ ' % • . 

1. Explain to the* sttidents >;hy the speaker was invited, . 

* » • • * . 

2. I^ave the students ^ avare that they wiU'l>e expected to ask ^ 
questiCHis. . 

• 3. Eiicourage them to prepare sane quest ictis iii- -advance . 

Stress the inportance of behavior to students. 

5. Secure all necessary audio-visual aids. ^ ^ 

6. Assign a student to greet the guests. ^ ^ - ' 
While he is there ... ' ^ 

1. . Have somoae tape reco2?d the session (for later use and evaluation). 
2; Ehcourage students ta-.'ards being inquisitive (in relation to subject). 

3. Act as a moderator. ^ 
After he leaves . ^. , 

1. For 'the students: 

' ' ^hdld a discussion a|out the meeting 

, cover all highlights 

• ^ evaluate the presentation . . \ - . 

2. For the speaker: 

send him a letter of appreciation for the visit ^ * ^ 

infom him of the cpnplimentary results of yoir evaluation 

3. For the Support Systems Offiqe: - ^ ' 

'-inform the office of jjnpressions and results so that others nay 
/ benefit from your experiences. > ^ , ' .^r^ 

Do .... 

determine a definite date and tline before contacting the volunteer 
conflnn the date in vcriting after arrangements tave been made 
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contact' the volunteer a day or so before to conf liTti meetins - 

be sure the volunteer Icnov/s v.Tat you expect him to jbalk about • 

' be sure the volunteer Iciows in advance the sizo^ sex and interest 
of thi audience [ „ 

be sure the volunteer has adequate dil^ecticns for finding school 
and the rtieoting place 

see- that t^he volunteer is v/elcai>ed and protierly introduced • 

If possible, a cup of coffee might be welcomed before or after a mid-momaiig 
Sppe^trarjtje* * ^ : * 

Don't 

keeo a voluihteer vcaiting , >l ^ * 

assume 'the volmteer knov;s an^^hing aboat your jaudience - be sure 

he does . . . ^ * . 

« 

schedule a volunteer .early in the moniing or l^te in the afternoon, 
- especially if he has to travel far ■ , . 

- " assign students to. hear a volunteer if thffy teve-no Interest, in 
Wtat he has to say, or do not know why he' is talking to tnem. 
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Sope teachers have found ^that planning in 
September eases the pressure put on theip ' 
to find contactS'in community resources at 
the last moment. Almost every contact area 
can 16nd itself to a visitor from or visit 
to *the vbrld of work, if otte' thinks broadly 
ennngh, 

•r ' 
-it . . 

What wo are saying is: 

1. * Plan to use resources. 

2. Look at curriculujp for year. 

3. Match resources to curriculum 
sequences. 
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COnUa, PKE PAKE 



Teachers often do not realize how anxious a 
community person can feel about* entering the 
classroom even after thbt person m^-* said 
"Yes*" Our experience aks shown -^hat written 
confirmation supplying g^l pf the necessary 
information not only eases' the concerns of a 
community speaker, but makes possible a most 
^■^fect^vs prs sentstion. 

We call this written confirmation; Classroom 
Information Packet. 
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A* sample information packet should 'include 
the following:. 

1. Conf irmation— Date and time set aside 

for, the community resource. 

2. Classroom Profile^- Information about the 

class 

a, size dr prior experience" 

b, age in resource's 

c, interests subject area 

3» Topic - Define specifically those areas 

within topic which satisfy career 
education objective. 

• a. skills, interests needed, for job 

b.^ training needed 
n. wh;^t. ifid t-n fiecision to enter 
occupation 

d, relation of occupatipn to school 
subj-ect 

e, fulfillment received from occupation 

Also under topic - suggest ways to de- 
mystify the 'topic; i^e., 

Q: How does someone tnow a gem from a 
rock? 

A: By the cut, facets, color, brilliance, 
weight, clarity. (Not: It tak6s ex- < 
perience. You must be a professional.) 

k. Sample questions that the class might ask. 

5. Suggested visual materials to bring whicTi 
enhance presentation* 
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6, Diretf^ioas to school - we suggest a ^ 

^ Meeting place in school" cjassroqra, 

^ loitnge', office; 

Teacher's name and ph,one number in 
cfi^e of que^tton^. • - 

A^more .formal^ }but Still feffeptive' way to keep -in' 
touch^ ^th ycmr ctfntapt would be to use ^ persWal 
letter c'ontqt-ining this ^nforriation^ - Yp ijr students'" 
cj:>uld ^ake the jesf)onsib,il;i'ty. ;for developing it. 
Their creativity and 'personal touch may remove^ the 
impersonality of the' form letter. ^ r ^ 

Or teachd'rs ^may want to, develop 6aoh written con- 
firmation with ""tlfe class, so as to ai the same- 
time prepare their students for the presentation'. 

On te^chers'^mlghf want to us.<5 ^a pre-designed form 
letter to, which they" o'r their students would ^dd 
tiie^ir personal tbuchr A s^g&ested forpalf follows: ' 



Dear • - : ■ ' . . 

(Name) ; , . . 

We will be looking forward to your visit on ^ . 

, , iDate) 
at, ^ , The followijig information is being sent to yau 

' V (Time) . ^ . . ^ 

so that you can prepare for yolir presentation* ' ■ 

Classroom profile: Might be prepared in advance 

and duplicated. 



Questions we would like to ask: 



Things we would like to^^Jsee: 



Directions: A map could be prepared in advance arid 
inserted, 

' ^ ^- . / 

Yo^u will be met in the Principal's Office. If you have 

any questions, please call me. at during the 

schc^oi day. In the event of an emergency, I can be reached 

at V) " ^ Ve -appreciate your willingness to come to 

oijr o,lass, • 

Sincerely, 



•^i^lbflEStl ilD QUESTIONS FOR T?E PLANNING- . .. , 
' N^' VQLUNTKI-l^S AND VISITS 7 . ■. 



( , 



1.* \te -special. Intei-est or skills- (16 you need for^our job? 
2.. Vihat other occupations can you do with yow knowledge and trainlr^? 
,.W"ways qan. r get this job -^trdinin^; colleke or experience? ^ - 

l}.\hat 'type of persoil^do^ou We to be ta.order.to liice and be v 
'■ ' subcessfCa 'at your job? . ^ ' 

^5^ Vftat are all the different jobs you've had and wh^ch have led you , 
to the one you have now?' .. ■ - - ' 

6. -. Do you thi^ that your* mistakes have helped ^pu to make better 

decisions? ' ' . / - , - - . ' • 

7. '- What types of .'things (interests) do you like to do, and ha^ did they 

help'you decade-what'-jQb. you -wanted? ^ •■ ' 

' -'S. Vlhat school subjects -do you .lise in^your-work and-how?" ^, ' 
' 9.-, How has your particular- job" changed over' the past ten.pr tweftty . 

. 10. How does thia' j'ob support your" wa^, of living in terjis of -inconie, » 
./knovdedge, work^-ng houra^ and leisure time?, ' ■ 



U. 'Are your hobbies different- from Vou^"'- Jobs? . ^ 

*12. %w is this job important to you? Vtot .satisfaction do you get? 

Do ypu, know any cormiDn' factors 'a person .should possess, to be 
« ■ successful in ttie vrorld of. work? . 
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3, pim- 
r 



After using a community resource,^ 
portant to make recommendations to 
coordinator and/or' fellow teackers* about , 
your classes* expei^iences. In-arder to 
keep the developing Resource i)ir6ctory up- 
to-date yopr feedba'ck ls necessary.' 



A ^form is includfetj in "the -olassrodm Information 
Packet for your use. Please' be honest--other^ 
teachers ar? d^jfending on you. . \ ' . ^ 
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Most teachers include a few field trips in their 
cfurriculura plans .eacfi year, - Career education 
programs would 'like to enc-oUrag^ use of resources 
and ^resource, people in all curri.culum areas on a* 
regular and frequ^iKfi basis. Some suggestions to 
make this realitywo'ujd include!, 

!♦ Look at all the special events scheduled. 

- . - * ' . . • ^ ^ 

*• for your school fnr thf^ corping year* : ^ 

' ' - i ' • , ^ 

identify resource .people to^recede, • 
^ ^accompany, or fo^low-up these events,^' '. 
- ^ Tfiink^ol" the participant itr* terms of 
his/her career, Hav? him talk about 
his career as weljl ' as perform^/ ' - [ 

S^aggestions for preceding schobl^^^vents* 
• * ' ' ' ' 1' ' > 

' » with" a. .visitor from a related field . 

«' * " " ^' • 

might be : . * ; • ^ \ 

Have a pet show-- AND-- invite in a. 
veterinarian to talk about hi^ career 
ag well as eare af animal.s, * 

Have a concert--ANl5--invi te in a pro- 
. ' fessional musician or singer to parti- 
. * eipate end tklk about his/her career. 
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^Hav^ .an Artists-in-Residenca ^^i^o^ram-- 
AND-.-invf te* in authors^ publishers, , 
business managers, illustrators, printers, 



, 1 » 



- What' we arq really saying- is: parr any current 

activity with a resource having Career Edu-catiori 
^implications. 4 - • 

♦ 

2. Include ALL of the people who come to work in 
your school in career education activities--the 
bus driver, the delivery people , the salespeople, 
« the suppliers^ the office staff, the para-pro- 
^ fessionals, the custodians, teachers who have or 
i* had other occ4apat'ions, etc. - ' 

3« Involve community people who work with students 
after scrioql C^'Sj Scouts,* ^ TB, Youth centners, 
etc.) Remember that**during school hours the^-** ^ 

, nTay be the l,east bus-y. \ . , - 

; " ^ ' ' ' ^ ^ ^ 

•A. Seek a service .orggiAization that will take a 
.special interest in 4^our school and invite 
. members In on a- VegUlar ,basis to talk about"* 

their careers.- The Rotary, Lions, Kiwanrs, 
^ 'Soroi)timist's,r Jaycej&s and Jayncees are groups 

' to 190k ,to f or^v.support, ^ 

' --- \ , < 

At the beginning ^6f the year, identify the 
• p'ossibie coii%r4bu'*tions of all parents in 
• your school. This ctjuld' Ife " done by question- 
^ nai're, by telephone, by homeroom mothers, by 
the PTA, ^etQ. 



Exchange tHis information with other teachfers 
^ftei? prior agreement on guidelines for use^ 

Don't fQ,rget Senior Citizens, They are often 
only a year or two from previous employment 
and would' welcome the opp'ortunity to come' 
speak and reminisce about their careers. 
Churches, temples', and nqighborhood agencieS 
can help locate senior citizens in your 
neighboi*hood. . 
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Besides 'the task of preparing and supporting the 
community resource person or activity, the teacher 
must prepare and support his/her students so that 
they will gain the maximum in educational, social, 
and ]^ersbnal growth from the community resource 
experience, ' ^ - 

This should suggest more than a h^sty half-hour 
"prep" and following day sum-up of the trip or' 
resource. Teachers *have found" that repeated use 
' ;jind recall of a resource person^ s visit, cf 
^^a trip during a unit of study serves to enhance 
both the learning experience and the recollection 
of' the student^ 

If possible, the teacher shoulc^' familiarize him/ 
herself in advance with what, will be seen ajid 
done on ^ trip, so that"^^ qjy^he can^guide the 
students in what to expect and in what ' to look 



for. 



Borrowing the eight "Elements of Career Ediicatioil" 
from the federally sponsored Coraprehpn^ye- Career* 
Education Mo^je^jthe^ about 
rer^lass ^ispu'ssion are made: 

* * * 
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After the students h^ve shared their impressions 
of the type and Qonditipns oS work^ 'the skills 
6nd interests, the motivations and concerns of 
the resource person or the people they saw on 
their trip, they might relate this information 
to themselves by asking such questions .as: 

Am I li>ke the worker(s) I have met? 



Do I like doing the kinds of things 
I h?*vp s^en p6opl^ 'do? 

Do I have skills like -those I saw or 
would I like to he able to do the 
things these workers do? ^ 

Do I like the working conditions of 

this job? ( 

Do I want to learn, more about these \ 
jobs? Do I want to try them out^ 
How can I learn more? How can I , 
try them out? - * 
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How^ do people in this busii^ess* or org£in- 
izBtion depend on ane another? 



How do people in this business or organ- 
ization d'epend on people outside the 
organization? ' 

How dt) people in the coramunity depend on 
people in the business or organization? * 



What happens v;hcn GomconG isn' t 'dependable? 



\ - ' Iti what ways are people in this business 

alike? different?- Why i^ it important for. 
them, to be aMke? different? 
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How much do, people work independently? 
with other people? 

What makes a person like to work 'alone? 
with others? 

¥hat special 'Skills does someone need 
to work? 



inning ' Coyri ^e'-^^^c^r ^ 

-t 5Kslb 

r 

What skills do the people need to do 
their job? 

What tools did the people use in their 
job? ^ ' \ 

How did people learn thefee skitls? 

How did people learn to use these tools? • 



\that safety practices must be followed 
by the people' on the job? 

1/hat physical and mental abilities are 
needed to use the tools of this business 
or organization? 
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♦What decisions did the people in the 
business or organization make when they 
took their joh(s)? \fhat information 
did they need to decide? 

1/hat decisions do people have to make 
on their job? What infonnation helps 
them make these decisions? 

What decisicno do you as students luake 
that are similar to decisions^ that 
people in jobs have to make? Ifhat 
decisions are not similar? What influ- 
ences yotjr (the student*-s) decision? 



V 
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liThat are the titles (names) of the jobs 
here? 

What a-re the. tasks that each job includes? 
. What skills do the people that perform these 
jobs' need? What education or* special train- 
ing do each of the jobs require? 

What sort ol lile-style "goes" with the 
variouR iobf;? 

lifhat goods or services come from the jobs 
seen? 

In what ways must people work together? 
Independently? 

How does performing the job ^ive the 
person satisfaction? 

I. . 

What rewards are there in performing 
these jobs? 

What occupational clusters (i*e», Health,"* 
Communication, Transportation, etc.) do 
' thdse jobs fit into? . . ; 



^fhat do people earn for doing their 

How do people get paid? 

How 'do they use their money? ^ 

How does the l^siness or organization 
get its money? ' \ 

How much do the goods or services of 
the business or organization cost? Ht)w 
was the price decided?' ^ 

Have prices of the goods or services 
gone up? down? Why? 

Have costs ^o the business or organization 
gone up? Why? 

How do banks and investors play a part? 



• J* * - * 

students might consider the following: 

What kind of education did the workers 
have? A 

Vhat 'type of education is necessary to 
do th^ job? * 

Vha"^ kind of schools otfer this education? 

K 

/ 

What am I doing now in school that will 
prepare me for this job? 

^ * Vhat kind of things am I interested in 
doing in school that, are like the things 
done /bn this job?- 
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Before planning a field trip you must first decide 
if the energy of ^the students and staff are a 

PtVh,ile expendjlture of time , ' expense and effort* , 
hould determine before making any comraitra6nts 
If this trip wtil provide « the kind of learning 
experience ^desired, ^ill help to clarlly concepts 
cura^ntly being prS/Sented in 'the classroom, and if 
a field trip j.s th^e best way. p:f accomplishing your 
*20c*l9« 'Aft^r yoi/ Kav^ d^cid'^d upon a field trip * 
you must make tpe necessa|*y arrangements: 

. r.' ^ Select ^ppropriate ^re^ource * 

2. Gail? dtlministra-tive approval. ^ 

3. Gain/ re source approval.- , . 

h.^ Estimate the length* of time involve'd 
. fo^r traveling and tour.* 

5'» Make transportation arrangements. 

6o Get parental approval, i£ necessary. 

?• Get parental* chaperones, if necessary* 
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Prepar,e the students for the^ trip: 

. ' !• Develop a background 'for the students by 

giving them reference materials, films, etc« 

2. ""^Cooperatively decide, on the value of the trip. 

5; Work out with students specific points -to ^ 

observe • . * ' • • ^ , 

ft 

Points of interest in career education resource 
field tri^i , - • 

a. ' variety^ of entry level job opportunities. 

b. training required for various jobs. 

c. employee attitude^. . 

d. materials or tools used on the job. 

e. I^h£p6 do the vario-us people ' actually do? 

t 

g. ^ relations between different emplayees. 

h. 1/hich employees work alone, and which 
^ work in teamS*' 

. i. hfizards, safety. ' 
^. How did dif ferent' workeg-s get intereSted^ 

in their work? ^ 
k. 1/hat'did different workers like to do as* 

children? . / ^ ^ ■ ' 
1. salaries. 

m. .promotion possibilities. i5f * . 
li. benefits (union, medical, hotidays, sick 

Cleave, etc.) ^ , ' ^ 

0. proces^ of job: sourcj^ of refw materialSi^ 
" products and their use, distribution, and 

* • effects of* automation. 



'p, effects of job on personal life, 
cultural and social value of job: ' 
^aesthetic, -economic or^ social benefit 
' to, the community, coramunity/.involveme^nt* 

Develop a questionnaire for students to uSe'' 
ifit interviewing employees. 

Discuss possibility of taking>pictures 
(ob-j^ain permission). 
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S^nd a thanlc-you letter to host* 

Have a follow-up less'onr . 
a, . discuss characteristics of different 
jiobs. 

tools used, 
c. environment, 
d» educational training needs,, 
e, variety otC jobs within occupational 

Cluster. ' ^ ' 

In^^te host or someone 'in a similar field 



to 'class to answer questions. 



» • 



Check ,11st for ^ield trip 
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1. know why. you are, gqing 
2» locate appropriate resource 
.3. confiru arrangements > ^ 

get administrative approval ' 
5;' ^et parental approval cl - ^ * 

6, prepare students ^ ^ j * 

' 7* obtain necessary acl^-itional^WipeyviRi an 

*' * ♦ 

8, make transportation ^rf angem^ents 

i 

9, follow-up ^ , ' 



It 
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'All teacher.s have special activities that 
they like to carry out with their classes, 
\rhe following 'is only a suggested listing 
of some of the techniques students raigHt 
tind interesting and motivating, . "1 

Besides class discussions and research 
activities, students should especially be 
encouraged to try "hands on" activities-- - 
experiences that have students doing some^ 
thing as part of their activities revolving 
around field trips and visitors. 



Many of these activities could he cotnlJined 
to 'form a sequence of activities--one 
building upon another. One district's unit 
on Forestry did just that combining a field 
trip to a lumber yard and a furniture store 
with a visit from -a forest ranger, plantii^^ 
of seedlings on the school property, illus- 
' trating ways to protect and preserve our * 
National •Forests, role playing, and research^ 
reports, * . ^ 
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IvTiat is important -is to begin. Your classejs* 
•enthusiasm will encourage you to qarry on your 
activities. • ^ * 

You might try the following: . 

9 dramatization of things/activities « 
seen 

t simulaftion of things/activities seen 

• role playing 

t producing items similar to those seen 

» making mobiles, i.e., showing workers 
at a 'site' * . J 

hanging production lines across a class- 
room, i.e., a clothes' line with each 
worker in correct sequence 

• adapting games to the trip or visitor, 
i.e., "20 Questions," "WhatVs My Line" 

ft 

• making dioramas 

• making movies of activities seen 

• • writing want ads for jobs 

• having the classroom simulate the 
business for a. day ^-^ 

m simulating job interviews 

• writing interview questions for workers' 

0 writing stories about workers, l«e., 

• "A Day ih the Life of..." 



finishing .stories started by another 
student; i.e., "The .day the double- , 
boiler in the candy fe^trto^ry^hxi^^Bj^^J^ 
was quietly doing my own job when..." 

invent^ a new product or service for a' 
business to sell 

write a'^nevs release announcing a product 
or service * . , * 

making models or sculptures or products, 
i.e., an elevator, a-' designer dress, etc. 
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• ,?v,-gAREER EDUCATION PROJECT 
BOARD OF COOPERATjEJ^fi' EDUCATI6NAL SERVICES 
Yorktown Heights, New York 105$8 



'■Comniunit5' Resource Data .Form 



Name of 
Orp^niznf ion 



E 



Address 



Namo an<I Title of 

rnnf-u*f Pot t^nn M 



1 olophono 



Advance 
Nor ice* 



Wlnt '*^in «rtudf*nt«; <?ee»' touch, do? 




Any cotnments, special considerations 



NA - Question not asked 
NR - No response ? 
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USE REVERSE SIDE IP IfECESSAR} 

fi4 



COMMUNITY RESOURCE FILE 



NAME 



street address [ phoke 

city/toivn ; • • 

FIELD OF INTEREST: (cite occupation or industry, arts 
and crafts, science, public service, hobbies, business, 
trade unions, etc.)^ , 



SPECIAL SKILLS: 



VHAT GRADE- LEVEL GROUP ARE YOU INTERtSiED IN WO^iNG 

PRIMARY, (K-3) MIDDLE/JUNIOR niGH (7-9) 

•ELEMENTARY (^-6) HIGH SCHOOL (10-12) 

AmAT SIZE GROUP WOULD YOU LIKE TO VORK VI TH? 

LARGE: 20 + MEDIUM: 5-20 

SMALL: 2-5 [ "iNDIVIDXiAL: 1-1 

TEACHER PLANNING: 



HOW MUCH TIME KOULD YOU BE WILLING TO VOLUNTEER? 



WHAT WOULD BE THE BEST TIME FOR YOU TO" VOLUNTEER? 
MONTH DAY TIME 



THANK YOU FOR YOUR COOPERATION. .. PLEASE ifETURN THIS FORM 
TO: ■ 

. ■ \ 



• 

- 






Subject: 












5 LPT. 












^ 






















* 








-J 




{ I 










1 


















•l 






MAY 


^ — : ^ 










1 




1 ? 
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REQUEST FOR SERVICES 



TEACHER'S NA-ME ^ 

SCHOOL: 



SUBJECT AJTD/OR C^pADB(S) LEVEL: 

TOPIC: • : 

NAME OF CONTACT: 

ADDRESS: " PHONE 



DATE: FIRST :_ 

SECOND :_ 

THIRD: ; • 

TIME; A.M. ^ P,M. 

SIZE OF AUDtENOE: 

SPECIAL COMMENTS: _________ 




COMMUNITY RESOURCE FEEDBACK FORM 

Name of Respondent: ^ 

Grade Level-; ' 

School: , 

Resource ; ' ' ' 

Address; 

Phone :^ \ 

^^^^^ w v^A -fc ly v-. w-i.* • ^ . ^ 



^as presentation appropriate for your students?^^ 



Ifas presentation interesting and stimulating?^^ 



Would yo^u use resource again? 



/ 



Advisory Committee Cor Career Education • A 
-booklet; Career Education Project, Cashmere 
Washingtonj^ 
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